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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 2021 to 
2022 academic year) funding to help improve the attainment of our students experiencing 
disadvantage.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year 
and the effect that last year’s spending of pupil premium had within our school.  

School overview 

Detail Data 

School name The Long Eaton School 

Number of students in school  976 

Proportion (%) of pupil premium eligible students 30.64 

Academic year/years that our current pupil premium strategy 
plan covers (3 year plans are recommended) 

2021-22 

2022-23 

2023-24 

Date this statement was published November 2022 

Date on which it will be reviewed July 2023 

Statement authorised by Rich Peel – Principal 

Pupil premium lead 
Simon Patrick – Assistant 
Principal 

Governor / Trustee lead Liz Taylor 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £ 251,668 

Recovery premium funding allocation this academic year £ 0 

Pupil premium funding carried forward from previous years 
(enter £0 if not applicable) 

£ 0 

Total budget for this academic year 

If your school is an academy in a trust that pools this funding, 
state the amount available to your school this academic year 

£ 251,688 
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Part A: Pupil premium strategy plan 

Statement of intent 

 
The Long Eaton school is committed to Transforming Lives, Empowering Students through ensuring our 

vision and values are embedded in all aspects of our school life. Our school vision is that we believe in 

the power of education to transform lives and are committed to ensuring that all students: 

- excel academically,  

- can positively contribute to their community and  

- are supported in their wider well-being.  

Our intention is that all students, irrespective of their background or the challenges they face, make good 

progress and achieve high attainment across the curriculum, particularly in EBacc subjects.   

The focus of our pupil premium strategy is to support students experiencing disadvantage to accelerate 

their attainment including those who are already high prior attainers. Our school is also targeting extra 

support to vulnerable students who may be receiving additional intervention from outside agencies such 

as CAMHS or social care, plus students who are young carers or may have additional SEND.  The 

strategies outlined in this statement are intended to support their needs, regardless of whether they are 

disadvantaged or not. 

Central to our approach is high-quality teaching which is tailored to meet the needs of our students 

experiencing disadvantage. Research shows that the best teaching has the greatest impact on closing 

the disadvantage attainment gap whilst also benefiting non-disadvantaged students in our school. Within 

this strategy, all activities have been cross-referenced with the findings from the EEF toolkit.  It is the 

intention that non-disadvantaged students’ attainment will be sustained and improved alongside progress 

for their disadvantaged peers. 

Our two key areas of focus in teaching and learning are: 

1. Quality First Teaching 

2. Literacy 

The common challenges and student needs, have been identified using in reliable diagnostic 

assessments. To ensure they are effective we will: 

- Ensure that there are high expectations and challenge for students experiencing disadvantage. 

- Intervene swiftly when need is identified 

- Make raising the outcomes for students experiencing disadvantage a whole school priority and 

for this ethos to permeate in all aspect of the school culture. 



3 

Challenges 

This details the key challenges to achievement that we have identified among our students 
experiencing disadvantage. 

Challenge 
number 

Detail of challenge  

1 

Reading and Literacy 

Assessments, observations and discussion with KS3 students indicate that students 

experiencing disadvantage generally have lower levels of reading comprehension than 

peers. This impacts their progress in all subjects. 

In September 2021, GL Assessment NGRT analysis was used in the absence of formal KS2 

SATS for Year 7 and Year 8.  It indicated that on entry, the average overall reading ability 

is below the sample average. The proportion of Y7 and Y8 students achieving a stanine of 

4+ or higher in September 2021: 

 Y7 Y8 

All 68.1% stanine 4+ 69.2% stanine 4+ 

PP 54.5% stanine 4+ (74.1% non-PP) 53.0% stanine 4+ (76.8% non-PP) 

SEND 36.4% stanine 4+ (69.8% non-SEN) 33.3% stanine 4+ (71.7% non-SEN) 

SEND/PP 50% stanine 4+ 20% stanine 4+ 
 

2 

Wellbeing and student safety 

Our assessments, observations and discussions with students and families suggest that the 

education and wellbeing of many of our students experiencing disadvantage have been 

impacted by partial school closures to a greater extent than for other students. These 

findings are backed up by several national studies. 

Internal safeguarding tracking (Archway Protect) indicates that 22.0% of PP students have 

open Archway Protect status compared to 5.36% non-PP students.  Key themes from our 

assessments, observations and discussions with students and families have identified social 

and emotional issues for many students, such as anxiety, depression (diagnosed by medical 

professionals) and low self-esteem. This is partly driven by concern about catching up lost 

learning and exams/future prospects, isolation and the lack of enrichment opportunities due 

to the pandemic. These challenges particularly affect students experiencing disadvantage, 

including their attainment. 

 Proportion of students with an open Archway Protect status 

PP 22.05% 

SEND 12.39% 

SEND and/or PP 24.20% 
 

3 

Metacognition and independent learning 

Our observations suggest many lower attaining students experiencing disadvantage lack 

metacognitive / self-regulation strategies when faced with challenging tasks, notably in their 

monitoring and evaluation of their answers.  This is backed up by GL Assessment PASS 

data which shows that students experiencing disadvantage have reported more negative 

responses to their perceived learning capacity and self-regard to learning.  PP students are 
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less 76.0% less positive about their perceived learning capacity than the rest of the school 

population and 77.4% less positive about their self-regard to learning. 

Students experiencing disadvantage appear to have more limited access to technology and 

academic resources.  During the last lockdown, 50% of the school PP cohort loaned a laptop 

from school. 

4 

Behaviour 

Historical school data shows that the rate of fixed term exclusions has remained high over 

a number of years, with a number of Pupil Premium students receiving more than one fixed 

term exclusion. 

Internal analysis of 2020/21 shows the percentage of students with at least one FTE: 

 Percentage of school cohort 

All 6.6% 

PP 14.15% 

SEND 6.42% 

SEND and/or PP 16.27% 

The Long Eaton school has explored this area in detail.  Discussions with staff, students 

and parents and analysis of tracking data shows that the majority of FTE are for defiance 

and persistent disruptive behaviour.  There are also a persistent number of students who 

struggle to meet basic expectations in regards to Uniform, behaviour for learning and 

respect for others and the rules.  Vulnerable groups are disproportionately represented in 

this group.  

5 

Attendance 

Our attendance data over the last 3 years indicates that attendance among students 

experiencing disadvantage has been between 5% lower than for non-disadvantaged 

students. 

In 2018/19, pre-pandemic, the rate of overall absence was 6%.  The attendance figure for 

students experiencing disadvantage was 90.4% and 87.3% for students with SEND.  Our 

assessments and observations indicate that absenteeism is negatively impacting students 

experiencing disadvantage’ progress. 

6 

Parental engagement  

Lower levels of parental engagement concerning students’ academic progress is seen 

within the PP cohort when compared with non-PP students, and this is reflected through 

attendance at parents’ evenings, information evenings and academic support sessions. 

Internal analysis into parental engagement at subject/parents evening indicates:  

 % attendance PP 

2019-20 66.02% (89% non-PP) 
 

 

  



5 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how 

we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved attainment among students 
experiencing disadvantage across 
the curriculum at the end of KS4, with 
a focus on EBacc subjects. 

- A8 to be 45.0 

- P8 will be 0.0 

- Gap between non-PP and PP will close and be less than 
national average 

- 4+ English and Maths will be 72.0% 

- 4+ PP English and Maths will be 69.0% 

- Sustained Destinations will be above national average 

Improved reading comprehension 
among students experiencing 
disadvantage across KS3. 

- GL assessment reading test data to show improved 
mean standardised scores for PP students. 

- Lesson visits and walks to evidence literacy strategies in 
action 

- Accelerated reader data to show an increase in reading 
ages at Key Stage 3 

- An increased proportion of PP students to achieve grade 
4+ in English 

To achieve and sustain improved 
wellbeing for all students, including 
those who are disadvantaged. 

- The proportion of PP students attending enrichment 
activities in line with their peers. 

- Student survey data to highlight increase in positive 
attitudes and wellbeing. 

Improved metacognitive and self-
regulatory skills among students 
experiencing disadvantage across all 

subjects. 

- Students to be provided with feedback so that they can 
address their own areas for improvement to be evidenced 
through book scrutiny and student voice 

- Students to have access to revision resources/IT 
equipment as appropriate, to be tracked centrally. 

- Monitoring of attendance of revision clinics and support 
sessions. 

Effective behaviour management 

provision with additional staff to 

provide timely intervention and 

support. 

- Quality First Teaching CPD throughout the year, to 

enable staff to understand and meet the needs of 

students in their classes, to be evidenced by lesson visits 

and walks. 

- Reduced repeat fixed term exclusions for PP and SEND 

students. 

- Reduction in the number of students accessing 

Alternative Provision due to disengagement in school 

setting 

- Increase in ‘engagement for learning’ through 

Go4Schools internal tracking 

- Lesson visits and walks evidence behaviour for learning 

in lessons 

Sustained improved attendance for all 
students, particularly our students 
experiencing disadvantage. 

- Attendance for students experiencing disadvantage to be 
above national average for all students 

- The gap to close between PP and non-PP students. 

- Reduction in the number of persistent absences. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) this 
academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 96,000 

Activity Evidence that supports this approach 
Challenge 
number(s) 
addresse 

Regular teacher 
Continual Professional 
Learning through: 

 weekly 
TeachMeets, 

 Bulletins  

 Thursday 
afternoon training 
time.   

CPL to focus on Quality 
First Teaching to 
understand the needs of 
students and implement 
effective teaching and 
learning strategies. 

- EEF studies have shown that collaborative learning 

approaches have a positive impact, on average, and a 

cost-effective approach for raising attainment. 

- Students need support and practice to work together; it 

does not happen automatically. Professional 

development supports the effective management of 

collaborative learning activities. 

- Tasks and activities need to be designed carefully so 

that working together is effective and efficient, 

otherwise some students may struggle to participate or 

try to work on their own. It is important to ensure that all 

students talk and articulate their thinking in 

collaborative tasks to ensure they benefit fully. 

1, 4 

Teaching Assessment 
and Feedback 

 Revised school 
marking policy 

 Standardised CAF 
Assessments 

 Subject teams to 
quality assure 
assessment 
materials and 
marking.   

 Training of how to 
use GL 
assessment data 
to improve 
teaching and 
learning. 

- EEF studies show that feedback is capable of 

producing improvement in students’ learning by 

redirecting or refocusing the learner’s actions to 

achieve a goal, by aligning effort and activity with an 

outcome. It can be about the output or outcome of the 

task the process of the task the student’s management 

of their learning or self-regulation, or about them as 

individuals. 

- There are positive impacts from a wide range of 

feedback approaches – including when feedback is 

delivered by technology or peers. Impacts are highest 

when feedback is delivered by teachers. It is 

particularly important to provide feedback when work is 

correct, rather than just using it to identify errors. 

1, 3 
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Developing 
metacognition and 
independent learning 
through lesson activities 
and homework using: 

 Knowledge 
Organisers 

 Retrieval 

 Purchased 
laptops 

 Purchased 
Revision Guides. 

- EEF studies in secondary schools show that homework 

has a greater impact (+5 months) than in primary 

schools (+3 months).   

- Students eligible for free school meals typically receive 

additional benefits from homework. 

- Surveys in England suggest that students from 

disadvantaged backgrounds are less likely to have a 

quiet working space, are less likely to have access to a 

device suitable for learning or a stable internet 

connection and may receive less parental support to 

complete homework and develop effective learning 

habits. These difficulties may increase the gap in 

attainment for students experiencing disadvantage. 

- The EEF research into metacognition finds that the 

average impact of metacognition and self-regulation 

strategies is an additional seven months’ progress over 

the course of a year. 

- Metacognition and self-regulation strategies can be 

effective when taught in collaborative groups so that 

learners can support each other and make their 

thinking explicit through discussion. 

3 

Improving literacy in all 
subject areas in line with 
recommendations in the 
EEF Improving Literacy 
in Secondary Schools 
guidance: 

 Whole school 
literacy plan 
including 
specialised 
literacy training for 
key members for 
each subject team 
from the National 
Literacy Trust. 

 Literacy 
coordinator to 
lead CPL 
sessions and 
TeachMeets to 
help develop 
staff’s skill set. 

 We will fund 
professional 
development 
through CPL on 
each teacher’s 
subject area.  

- The EEF finds that the average impact of Oral language 

interventions is approximately an additional six months’ 

progress over the course of a year. Some studies also 

often report improved classroom climate and fewer 

behavioural issues following work on oral language. 

- Approaches that focus on speaking, listening and a 

combination of the two all show positive impacts on 

attainment. 

- Most of the EEF studies focus on reading outcomes. 

The small number of studies that do study maths and 

science show small positive effects. Language 

approaches in these subjects may be used to explicitly 

practice subject specific vocabulary. 

- Relating to comprehension, the EEF determines that 

the average impact of reading comprehension 

strategies is an additional six months’ progress over the 

course of a year. Successful reading comprehension 

approaches allow activities to be carefully tailored to 

students’ reading capabilities, and involve activities and 

texts that provide an effective, but not overwhelming, 

challenge. 

- Many of the approaches can be usefully combined with 

Collaborative learning techniques and Phonics 

activities to develop reading skills. The use of 

techniques such as graphic organisers and drawing 

students’ attention to text features are likely to be 

particularly useful when reading expository or 

information texts. 

1, 4 
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Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £ 40,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

 Key Stage 3 students 
to participate in the 
Accelerated Reader 
programme. 

 NG Assessment data 
to identify Key Stage 
3 students who will 
benefit from additional 
phonics tuition led by 
the English team. 

 SEND team to target 
students with 
additional needs and 
low literacy using 
phonics and 
comprehension 
programmes: 

o Active Literacy Kit 

o Blue Reading Box 

o Spelling Made 

Easy 

o Literacy Planet 

- EEF studies show that the average impact of 

reading comprehension strategies is an 

additional six months’ progress over the 

course of a year. Successful reading 

comprehension approaches allow activities to 

be carefully tailored to students’ reading 

capabilities, and involve activities and texts 

that provide an effective, but not 

overwhelming, challenge. 

- Many of the approaches can be usefully 

combined with Collaborative learning 

techniques and Phonics activities to develop 

reading skills. The use of techniques such as 

graphic organisers and drawing students’ 

attention to text features are likely to be 

particularly useful when reading expository or 

information texts. 

1 

Engaging with the National 
Tutoring Programme to 
provide: 

 a blend of tuition, 

 mentoring and 

 school-led tutoring for 
students whose 
education has been 
most impacted by the 
pandemic.  

 

A significant proportion of the 
students who receive 
tutoring will be 
disadvantaged, including 
those who are high prior 
attainers. 

- EEF studies show that on average, 

individualised instruction approaches have an 

impact of 4 months’ additional progress.  

Individualised instruction may be better used 

as a supplement to usual class teaching, rather 

than a replacement. 

- There is evidence indicating that one to one 

tuition can be effective, providing 

approximately five additional months’ progress 

on average. 

- Short, regular sessions over a set period of 

time (up to ten weeks) appear to result in 

optimum impact.  

- The EEF evidence on one to one tuition also 

suggests tuition should be additional to, but 

explicitly linked with, normal teaching, and that 

teachers should monitor progress to ensure 

the tutoring is beneficial.  

2, 4, 5 
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- The EEF research shows that programmes 

involving teaching assistants or volunteers can 

have a valuable impact, but there is evidence 

that training and the use of a structured 

programme is advisable. 

 

Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £ 130,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

 Use GL PASS 
Assessments to: 

o Identify fragile 

learners and 

discover hidden 

barriers to learning 

o Understand and 

develop a pupils’ 

emotional literacy 

 Develop a 

comprehensive extra-

curricular programme, 

including physical 

activity 

 Year 7 to engage in a 

timetabled Thursday 

afternoon enrichment 

programme 

 Work with the Trust 

Mental Health Lead on 

developing the school 

Mental Health action 

plan 

 Student Support staff 

to have bespoke 

mental health training. 

 Continue to develop 

wellbeing sessions in 

tutor time 

- The EEF found that the average impact of the 

engaging in physical activity interventions and 

approaches is about an additional one month’s 

progress over the course of a year.  

- The quality of the programme and the 

emphasis on, or connection with, academic 

learning may make more difference than the 

specific type of approach or sporting activities 

involved. Participating in sports and physical 

activity is likely to have wider health and social 

benefits. 

- Students from disadvantaged backgrounds 

may be less likely to be able to benefit from 

sport clubs and other physical activities 

outside of school due to the associated 

financial costs (e.g. equipment). By providing 

physical activities free of charge, schools give 

pupils access to benefits and opportunities 

that might not otherwise be available to them. 

- EIF’s report on adolescent mental health 

found good evidence that CBT interventions 

support young people’s social and emotional 

skills and can reduce symptoms of anxiety and 

depression. 

2, 4, 5 

 A new behaviour 
policy and support 
structure has been 

- The EEF has found that the average impact of 

behaviour interventions is four additional 

months’ progress over the course of a year. 

2, 4, 6 
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put into place.  This 
includes a new SLT 
lead for behaviour, 
non-teaching Year 
Leaders and a new 
student support team. 

 CPL time to be used 
to enhance staff 
behaviour 
management 
techniques, including 
QFT, routines and 
consistency. 

 The behaviour team 
to implement 
evidence based 
strategies including: 

o liaise with the 
Behaviour Support 
Team and SENCo 

o Mentoring 

o Increasing 
aspirations 

o Personalised small 
group and one to 
one behaviour 
programmes 

Evidence suggests that, on average, behaviour 

interventions can produce moderate 

improvements in academic performance along 

with a decrease in problematic behaviours. 

- EEF findings show that approaches such as 

improving teachers’ behaviour management 

and students’ cognitive and social skills are 

both effective, on average. 

- The research on approaches used to raise 

aspirations show that some aim to change 

aspirations directly by exposing children to new 

opportunities and others aim to raise 

aspirations by developing general self-esteem, 

motivation, or self-efficacy. 

 Embedding principles 
of good practice set 
out in DfE’s Improving 
School Attendance 
advice. 

 Staff will get training 
and release time to 
develop and 
implement new 
procedures. 

 Student support 
assistants have been 
appointed to help 
improve engagement 
and attendance. 

- EEF findings show that on average, mentoring 

appears to have a small positive impact on 

academic outcomes.  

- Some studies have found more positive 

impacts for students from disadvantaged 

backgrounds, and for non-academic 

outcomes such as attitudes to school, 

attendance and behaviour. 

5, 6 

Contingency fund for acute 
issues. 

Based on our experiences and those of similar 

schools to ours, we have identified a need to set a 

small amount of funding aside to respond quickly to 

needs that have not yet been identified. 

 

 

Total budgeted cost: £ 267,000 
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Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on students in the 2021 - 2022 

academic year.  

Improved attainment among students experiencing disadvantage across the curriculum 

at the end of KS4, with a focus on EBacc subjects. 

When evaluating the progress made towards this outcome, it is worth noting that the impact of 

COVID-19 renders it difficult to make secure conclusions about the reasons for attainment 

outcomes, as there were so many variables in play. In addition, changes were made to GCSE 

and A level exams in 2022, including grading that reflected a midway point between grading in 

2021 and 2019. 

That being said, the disadvantaged P8 score improved to –0.68 from (-1.44 in 2019).  This shows 

a positive trajectory. 

 

Improved reading comprehension among students experiencing disadvantage 

across KS3. 

Tracking of NGRT data shows some progress in comprehension for KS3 students.  Reading 

remains a school and trust priority, and new whole school reading interventions are being 

launched this academic year. 

Academic Year 2021-22 

 

PP students 

September 2021 

NGRT Passage 

Comprehension Stanine 

September 2022 

NGRT Passage 

Comprehension Stanine 

Y7 4.49 4.75 

Y8 4.42 4.85 

Y9 5.08 5.10 

 

Across the school, NGRT data shows that all students made progress in their SAS reading score, 

with PP students and SEND students making more progress than other students. 

 Progress made in standardised score 

Academic Year 2021-22 

All +0.93 

PP +1.30 

SEND +4.00 

SEND/PP +2.00 
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To achieve and sustain improved wellbeing for all students, including those who 

are disadvantaged. 

The introduction of non-teaching Year Leaders, has allowed earlier intervention of emotional and 

wellbeing support for students. To improve the efficient tracking of wellbeing and safeguarding, 

the school will be moving to a new tracking and monitoring system. 

 

Improved metacognitive and self-regulatory skills among students experiencing 

disadvantage across all subjects. 

Last academic year, there was regular TeachMeet and CPL sessions for staff training 

them on Rosenshine’s Principles of Learning to help improve students’ metacognitive 

and self-regulatory skills.  As well as assemblies, and pastoral sessions, Year 11 and 

sixth form students had specific training sessions of revision and learning skills.  Subject 

specific study sessions were held during registration time to help enhance metacognition 

and also support sessions were held during the holiday breaks.  

 

Effective behaviour management provision with additional staff to provide timely 

intervention and support. 

A new behaviour support structure was introduced in 2021/22, with the appointment of Student 

Support Mentors (SSMs).  SSMs have been mentoring and supporting students when removed 

from class and built some positive relationships with some hard-to-reach students.  Last 

academic year, SSMs had a more reactive role and were based in the Student Support rooms.  

This academic year, SSMs have been working more with students in lessons and promoting 

positive behaviour for learning for all. 

 

Sustained improved attendance for all students, particularly our students 

experiencing disadvantage.   

2021-22 Attendance data shows that there continues to be a gap between PP students and 

others.  Attendance is noticeably lower in the spring and further drops in the summer term 

compared to the beginning of the year.  This is a key area of improvement as attendance is below 

national average.  This academic year, to help support the attendance of under-served students, 

an attendance manager has been appointed to help improve this area.  

 

  All Disadvantaged 

2021 Ovr 89.5 80.8 

Aut 1 90.9 83.7 

Aut 2 90.8 84.3 

Spr 1 89.2 81 

Spr 2 88.4 78.2 

Sum 1 88.7 77 
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Sum 2 88.1 77.7 
 

  

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the previous 

academic year. This will help the Department for Education identify which ones are popular in 

England 

Programme Provider 

  

  

 


